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STAFF

Alistair Christie, Depute Rector, is the Department Faculty Head.

The department has at present 8 teaching staff and 16 Additional Needs Assistants (A.N.A.s).  They are:

Teaching Staff

Barry Howard 
Curriculum Leader 

Seymour Haugh 
Severe & Complex Needs (SCN) Base Teacher

Robin Smith

Support for Learning (SFL) Teacher 

Caroline Rennie
Support for Learning (SFL) Teacher and Feuerstein Teacher 

Pauline Grant
Support for Learning (SFL) Teacher 

Jo Budd

Autistic Spectrum Disorder (ASD) – Teacher 




and SCN Base Teacher


Carole-Marie 
Behaviour Support Teacher & Feuerstein Co-ordinator
Watney




Jim Forrest

Behaviour Support Teacher, Vocational Curriculum 




Co-ordinator and Feuerstein Teacher. 

A.N.A.s

Lynn Blythe



Lynne Wight

Christine Gow


Jenny Wilkinson

Deborah Kenworthy

Pauline Wilson

Joyce McLean

Eleanor Murray

Evelyn Murray

Caroline Savage

Paul Savage

Ian Stebbing

Debbie Thorburn

Irene Trace

Pat Turnbull

ACCOMMODATION
The Department has 6 classrooms:– SB1 – SB6, a SB Office and SCN Resource Room.  One room is used as a Mediated Learning Centre. Each classroom has a PC linked to the school network. SB1 is used as a Base for pupils with severe/complex difficulties and has a fitted kitchen. 
There is a TV and video shared between SB1 – 3 and another TV/Video shared between SB4/SB5.

THE FRAMEWORK OF SUPPORT FOR LEARNING
Information from individual and group P.7 transition reviews is used to inform planning for support in the High School.

Information to Staff
A Support for Learning information sheet is put together for any pupil with identified additional support needs (a.s.n.) The information includes:-

· Nature and level of difficulties

· Previous/existing support

· Pupil strengths

· Suggested strategies

For some pupils there may also be request for staff to monitor any need for possible Alternative Assessment Arrangements (A.A.A.) particularly closely.

This information is made available to all staff in the Support for Learning Department folder in the Staff Z drive on the IT system. All staff are made aware of its existence and of the need to acquaint themselves with information pertaining to pupils in their classes. PTs/CLs are asked to print out a hard copy and to draw the attention of new, supply, temporary and placement staff to this folder. (Information about particular difficulties, e.g. ADHD, Autism, Dyslexic difficulties etc is also available in the SfL Department folder).

In addition, the SfL department maintains an individual pupil file for all pupils with a.s.n.

Small-group tuition

Criteria for extraction to the Support base 

(S1/2)
Whilst support for pupils is, as far as possible, tailored to try to address individual needs, there are broad guidelines used to determine initial support for new S1 pupils. These are flexible to some degree.

P.7 pupils who have not yet or only recently achieved Level B in English and/or Maths, or who are making only slow progress towards Level C will be offered a place in a small Support Base class for either or both of these subjects instead of their mainstream class. Pupils who have been assessed in P.7 as having a Reading Age below 10.00 will also be considered for extraction to develop this key skill. Such provision is usually discussed and agreed with the pupil and parents at the transition meeting. The pupil will have an IEP set up after the October half-term, once the needs and required targets in the new setting have been clearly established. 
For P.7 pupils who have passed level B and are making satisfactory progress towards Level C, it will be suggested that they come to the Support Base out of 1 or 2 Social Subjects (2-3 periods per week) for support and consolidation of work done in either or both their mainstream English and Maths class(es). These pupils will not usually have an IEP. 

Both types of provision are monitored and reviewed on a termly basis. If it is decided that the pupil could cope in a mainstream setting  this will be discussed with the pupil, parents/carers, mainstream teacher and PT. The October ‘Settling-in’ reports for all pupils identified by the primary schools as having some additional support needs, (even if not initially extracted for extra support), will be reviewed by the SfL department re any need for possible support in the Base. 
(S3/S4)

A range of alternative provision is offered to a.s.n. pupils.
· Access 2 English and Maths for pupils who would need 2 years to complete this course.

· The ASDAN Bronze award.

English as an Additional Language (E.A.L.)
The school population includes a small but increasing number of students for whom English is not their home language. In addition to support from the E.A.L. Service, ESOL Intermediate 1 and 2 courses are offered by one of the department teachers.

Behaviour Support
The Behaviour Support Staff are proactive, working on a daily basis with pupils experiencing social, emotional and behavioural difficulties. These pupils are supported in a variety of ways within the school but principally by their Personal Guidance Teacher and Behaviour Support Staff. Where school staff, parents or an outside agency have expressed significant concerns about a pupil’s behaviour or well being, this may be brought to their House meeting for discussion and action. If the difficulties persist they may be referred through this meeting to the weekly School Liaison Group meeting for further advice or action. This concern may also be expressed at a more informal level and can be acted upon prior to a House meeting with PGT and Head of House being kept informed. 

The SLG meeting may decide that the most appropriate action is for the pupil to access Behaviour Support. This would normally involve initial discussion between BS Staff and the pupil and communication with parents/guardians. In addition targets to address the pupil’s behaviour are negotiated alongside suggested strategies. The pupil is provided with a daily sheet on which subject teachers are asked to comment and provide scores. The pupil is expected to bring this sheet to their Behaviour Support teacher at the end of each day. The sheet is then taken home and parents are asked to sign it and make any comment where appropriate.

It is hoped that a pupil will access Behaviour Support for a limited time and each pupil’s progress is reviewed regularly at House meetings. Whilst a pupil is accessing support regular contact with home is maintained. In some circumstances support can be for an extended time. The decision to withdraw a pupil from Behaviour Support is taken at House and verified by SLG.

Support and advice is offered by a number of Outside Agencies e.g. Educational Psychology, Medical Services, Alternatives to Exclusion, Social Work, Wilton Centre Outreach. Advice and/or direct support can be sought at or via the SLG. 

In some rare circumstances, where it is felt that the staffing and/or resources needed to support a particular pupil are beyond that which school normally has available a referral may be made to the Regional Liaison Group.  Behaviour Support Staff work closely with the guidance team and SBC staff regarding alternative curricula. They also support pupils in their dealings with other services e.g. attendance at Children’s Panel Hearings.

Behaviour Support Staff are responsible for the running of the Timeout facility and the Mediated Learning Centre. Timeout is a high level of support which is used in:

1. An Explosive Crisis Situation where a pupil has to be removed from a department location.

2. Departmental Referral where all other departmental options have failed to resolve the situation.

3. Other specific categories e.g. returning to school after exclusion,  pupils requiring emotional support.
Timeout provides teachers, classes and individual pupils an opportunity to distance themselves from a situation and support staff. This facility allows Support Staff to work with individual pupils.

Behaviour Support Staff also co-ordinate the Mediated Learning Centre which allows for an individual or small groups to work in a quiet, safe environment when a mainstream class may not be appropriate. The Centre has been resourced to allow the teaching of small groups in e.g. Feuerstein, Access 3 English etc. It also offers extra curricular materials which allow pupils to express themselves when a more formal interview is not required. It can be accessed by Support Staff and outside agencies where confidentiality is not an issue. 

Finally Behaviour Support staff are trained in FFI (Framework for Intervention) which they offer as a support to colleagues on request. FFI is a systematic approach to the management of low level disruptive behaviour in the classroom. It uses a peer support model, enabling teachers to support each other in forming solutions.

Key Persons
For most pupils in the school the key person (i.e. the focal contact for the pupil, parents/carers, teachers and representatives of other educational and outside agencies) will be the pupil’s Guidance Teacher. However, for pupils with severe and complex needs who are taught mainly in one of the Severe & Complex Needs Bases, the key person will usually be the Base Teacher. If a pupil is accessing Behaviour Support, the key person will be the relevant Behaviour Support Teacher – liaising closely with the Guidance Teacher.   

THE ROLE OF THE SUPPORT FOR LEARNING TEACHER
The ‘Support for Learning in Scottish Borders – Policy and Operational Guidelines for Secondary Schools’ states that:

Support for Learning staff carry special responsibilities for developing support for learning for all pupils.  This responsibility has two complementary elements:

· Taking a lead in the development, planning and delivery of effective teaching and learning to meet the needs of all pupils across the curriculum.

· Co-ordinating provision for individual pupils with additional support needs within the school and Scottish Borders support system.

The Support for Learning staff work within five roles.

· consultancy

· co-operative teaching

· tutorial support

· liaison with specialist services and outside agencies

· staff development

Within these roles, Support for Learning teachers

· help class teachers to develop an appropriately differentiated curriculum, at all stages and for all pupils through curriculum development work and consultation.

· Help class teachers to develop effective teaching and learning approaches through the sharing of:


teaching


planning


assessment


evaluation


the development and production of materials

This work is done through consultation and co-operative teaching.  Co-ordinated timetabling is therefore helpful.

· teach pupils directly within whole class or small group settings as an element of Stage 2/3 support.

· liaise and collaborate with parents and a wide variety of professionals from SBC’s support services and other agencies.

· contribute to staff development, both formally and through consultancy.

The scope and balance of the multiple roles of the Support for Learning Teacher at any given time is a matter which will be decided largely by SMT after determination of priorities for finite resources.

Any system of priorities used to determine the scope and balance of the multiple roles need not necessarily be a static system of fixed priorities.  It is preferable to have a flexible system of priorities capable of response to changes in the pattern of needs or to changes in the balance of emphasis of particular needs.

Much will depend on whether the main emphasis at any given time is on curriculum development or pupil support.  These inter-related aspects are ongoing although the relative emphasis placed on one or the other may vary according to the prevailing circumstances within the school.

As has already been stated the multiple roles should be seen not as separate, isolated functions but as interacting.  This is particularly important for the relationship between the tutorial support, co-operative teaching and consultancy.  Experience has shown that there is considerable advantage in one Support for Learning teacher working with a particular class or classes, providing tutorial support to those who may need it as well as involvement in the work of the class through co-operative teaching and consultancy.

There may also be occasions when Support for Learning teachers are consulted by colleagues on an informal basis in the absence of any proper arrangements for co-operative teaching.  While this type of consultation is better than no consultation at all, it is likely to fall considerably short of the type of consultancy which is based on first hand experiences of the curriculum in action.

Co-operative teaching and consultancy may be undertaken in any subject or area of the curriculum.  This would be a matter for discussion between the Support for Learning teachers and staff of subject(s) under consideration.  The discussion may involve the appropriate member(s) of the school SMT so that priorities are agreed and the necessary arrangements made for timetabling and other relevant matters.

As far as the roles of co-operative teaching and consultancy are concerned, a sensible balance is necessary between major developments or commitments likely to lead to extensive involvement by Support for Learning teachers and other types of work that may require only occasional or short term involvement.

Support for Learning teachers may become involved in many different subjects across the curriculum.  However, this may spread a limited resource too thinly.  At times the Support for Learning specialist must be selective to be effective.  Carefully considered priorities will have to be established in the light of available resources, with feasible targets set over a realistic time scale.
For effective partnership between Subject Teacher and Support for Learning Teacher, prior discussion on the shared responsibilities/aims should take place.

Possible areas of discussion would be:

A. Discipline
· Dual responsibility?  How will this operate?

· Department discipline policy and progression of sanctions discussed.

(It should be remembered that the Support for Learning teacher may be with a particular class for more than one subject and therefore both teachers will need to be comfortable with the discipline for the partnership to be as effective as possible).  
B. Curriculum issues e.g.
· Core knowledge to be mastered by all 
· Criteria for success.

· Extension items for more able.

· Alternative resources for those not achieving expected learning outcomes. 
· Pace of learning.
C. Roles within Classroom Management
· Discussion on teaching and learning.

Direct tuition.

· Support for less able.



Correction of work.

· Support for more able.

QUESTIONS TO HELP IN THE PLANNING/REVIEWING OF A UNIT OF WORK

Are pupils informed about

a)
aims of the topic and learning outcomes.
b)
range of skills which will be developed.
c)
recording of progress.
d)
how the course is assessed.

Does the course

a)
Include a range and balance of teaching/learning approaches?  (Remember that all pupils have eight periods of learning by 
exactly the same method as you have just used.  Please vary 
your methods and avoid the death by a million worksheets).
b)
Provide an ordered learning sequence in steps of appropriate size.
c)
Maintain a balance between the four modes of language 
(reading, writing, talking and listening).

d)
Cater for the needs of all abilities by providing 
diagnosis/remediation/extension.

e)
Give pupils responsibility for their own learning.

f) 
Allow for a flexible approach to core work and assessment for 
pupils specific difficulties.

g)
Teach the skills e.g. reporting, note taking, study skills, etc. required by the subject.

h)
Teach subject specific vocabulary.

Is consideration given to the following?
a)
The different levels pupils within a class will be at e.g. 5-14 A-F.

b)
Pace of learning.

c)
Difficulties due to a failure to master the first basic skills in 
language/computation.

d)
Opportunities for reinforcement particularly of new concepts.

A GUIDE TO REVIEWING MATERIAL 

A SUMMARY CHART











THE ROLE OF THE ADDITIONAL NEEDS ASSISTANT (A.N.A)

Additional Needs Assistants (A.N.A.s) are employed by the Region, and are a Regional resource, to support pupils with additional support needs within Borders schools. They work in the Support Bases, mainstream classes and providing individual or group support to pupils with emotional or behavioural difficulties.
Their precise role is determined by the needs of individual pupils and classes and will be determined by the Curriculum Leader, SFL.  A.N.A.’s may be asked to assist teachers in a variety of ways via a proforma (see Appendix) completed by the teacher at the start of a block of support. This support could, for instance, mean helping
· individual students in mainstream classes or in small group settings under the direction of a teacher
· in reading, scribing and interpreting tasks assigned to pupils by teachers

· in meeting physical needs of pupils

· in helping with toileting, feeding, dressing, mobility and lunchtime/interval supervision of pupils with more severe/complex or emotional difficulties

· in providing appropriate information regarding the well-being and progress of pupils with whom they work

· in the implementation of educational plans/programmes which have been devised by the class teacher 

It is essential that A.N.A.’s are flexible and adaptable in responding to pupils’ needs and the requirements of teachers.

As A.N.A.s may be in a number of mainstream classes it would be beneficial if the class teacher could briefly discuss the role they wish them to undertake, in regard to the job remit above, before the support is initiated and continue discussions throughout the period of support. It is important to remember that even when an ANA may be in a class to support one or two particular pupils that they make also themselves available to other pupils with additional support needs. All pupils need to be encouraged to be independent learners. It is equally important that mainstream teachers engage with and include pupils with 1:1 ANA support and do not pass responsibility for their learning to the ANA.
A.N.A.s are in a difficult position with regards to discipline, having no authority to exercise sanctions for inappropriate behaviour.  They may also be witness to misbehaviour or persistent minor infringements due to the close proximity of their work.  It is important that class teachers endeavour to support the auxiliaries in such situations.

DEPARTMENTAL LINKS
The Department has links with the Guidance Department and liaises with  representatives of outside agencies.

The first point of contact for staff from outwith the school should be the key person from within the Department for any particular pupil.

Members of the Department visit local primary schools in the Spring or Summer terms to work with and gain information about pupils. 
The Curriculum Leader and Behaviour Support Staff also attend Primary/Secondary transfer review meetings to ensure a smooth transition to the High School. There are also links with Borders College to facilitate post-school transition.
Within the School House structure wherever possible members of the Department attend the house meeting where pupils are discussed.  

In addition the Behaviour Support staff and Curriculum Leader attend the weekly Support Liaison Group meeting.  

DEPARTMENTAL MEETINGS
A full Departmental meeting is usually held weekly depending on issues needing to be discussed, although this is flexible.
A copy of minutes goes to all ANAs, Depute Rector and Guidance Staff.

The following are discussed regularly:-

1.
Progress of pupils.

2.
IEPs/PLPs.

3.
CSPs.

4.
Progress on implementation of Support for Learning Department 
Improvement Plan.

5.
Learning and Teaching matters.

6.
Week to week administration.

7.
A.O.C.B.

A meeting between Curriculum Leader and the Faculty Head usually takes place once a week.

Minutes are kept and relevant items brought to Department and/or SMT meetings.

There is also a weekly Behaviour Support staff meeting.

STAFF DEVELOPMENT

The Education and Lifelong Learning Department at Scottish Borders HQ through the CPD Office offers an annual diet of training opportunities for both teaching and auxiliary staff.

Through the annual PRD interview the line manager tries to match individual development interests with the needs of the department and school and to support staff in this area. Issues raised through monitoring and evaluation and from classroom observation may also be incorporated.

In-house staff development is also initiated through Staff Development Committee and In-Service input.

THE BERWICKSHIRE HIGH SCHOOL

Support for Learning Department

Health and Safety 

The staff in this department, recognise the absolute necessity to consider and maintain the health, safety and welfare of all people who enter it.  This applies equally to students, staff, official visitors, contractors and members of the public.

Further to delegation of responsibility for Health and Safety matters as set out in the School’s Health and Safety Policy, routine Health and Safety matters at a departmental level is the responsibility of the Principal Teacher.  This does not, however, absolve others of their responsibilities; consequently all members of the department maintain a responsibility to ensure that all departmental activities are conducted in such a way that they do not compromise the health, safety and welfare of anybody within the scope of the department’s activities.

The Department and teaching areas are to be kept tidy at all times in the interests of safety and cleanliness. Students should be encouraged to treat available resources with care, return resources to appropriate location and should be made fully aware of health and safety matters. 

Staff should read the Schools Health and Safety Policy.

Security
Staff should be aware of the need to be security conscious in order to protect the property of the Department and property of those in their care.

As far as is reasonably practicable, every member of staff and student in the department will strive to operate within the requirements of the whole school Health and Safety Policy.

Risk Assessments
Formal Risk Assessments on activities undertaken in this department are done as necessary in consultation with the school’s and Authority’s Health and Safety Officers.

Specific Considerations

Learning Difficulties

Due to learning difficulties certain pupils, particularly those with severe/complex difficulties, will be less likely to foresee the outcome of their actions and will be more likely to act impulsively.  As a result a higher than normal degree of supervision will be required in practical situations and often in the severe/complex classroom within the base.

Certain pupils may at times require close one to one supervision.  In general the severe/complex class is accompanied to Practical classes by A.N.A.s.

Work with Individual Pupils/Reading and Scribing

Due to the lack of independent witnesses, there are clear risks associated with work undertaken with a pupil on a one to one basis out with the normal classroom setting such as help with self care skills, toileting, reading and scribing for tests/examinations, or conducting interviews.  A balance must be maintained between providing support and avoiding allegations of improper behaviour.  Individual staff will need to exercise their own discretion in relation to the above but if there is any reason to suspect that a student might be prone to making malicious allegations then staff should ensure that another member of staff is present in such circumstances.  All staff have been checked by Disclosure Scotland.

Lifting
ANAs should avoid lifting pupils with limited mobility e.g. from a chair, in the pool, unless they have undertaken a suitable course on the subject.  Where aids to lifting are available or advocated these should always be used. If any ANA feels they may be putting themselves at risk in any such situation they should contact the Head of Department who will arrange a Risk Assessment.

Home Visits

Current advice from Scottish Borders Council on arrangements for home visits should be followed.

Child Protection

All departmental staff should maintain an up to date working knowledge of Scottish Borders Council Child Protection procedures, particularly as they affect teaching staff and auxiliaries.  Alistair Christie (Depute Rector) has responsibility for Child Protection issues.

Lunchtime and Interval supervision
Certain pupils may require supervision during lunch and interval.  A pragmatic balance between over supervision which does not allow for the development of independence and sufficient to ensure the safety of pupils must be maintained, ANAs are assigned to lunchtime supervision and certain pupils are accompanied to, and in the canteen.

After lunch certain pupils may require to be supervised within a classroom while some others may be allowed to be out and about within the school grounds with limited supervision.

If a member of staff experiences difficulty with a pupil during a period of supervision they should use the phone in SB1 to alert available Support for Learning staff or failing that, the office staff and request the assistance of the member of senior staff on duty.

Review

It is recognised that this departmental policy will require to be reviewed periodically, particularly when new activities are undertaken, pupils with different needs/difficulties enrol, or new members of staff are employed.

As a matter of course we will aim to conduct a general review prior to any review of the whole school policy.

EQUAL OPPORTUNITIES

The department aims to ensure that equal opportunities are offered to all students and staff.

This is done by ensuring that:

1.
Pupils are taught in mixed gender classes.

2.
Pupils are taught, whenever possible, in age appropriate groups.

3.
Pupils are allowed to work at their own pace and at their own level.

4.
All visual material and resources are designed to take into account equal 
opportunities policies where appropriate.

5.
Pupils with additional support needs are subject to the same rules and 
entitlements as all other pupils within the school.

6.
Support, within the constraints of resources, is given to 
students to 
allow them to achieve their full potential.

CO-ORDINATED SUPPORT PLANS (CSPs)

A small number of pupils within the school will have a CSP. 

The Curriculum Leader (Support for Learning) is the School’s CSP Co-ordinator.  He is responsible for the implementation and administration of CSPs and arranging annual reviews.  Individual children and young people with a CSP will have a Child Co-ordinator responsible for the IEP and day-to-day implementation and liaison with outside agencies.

Where ANAs are involved in supporting a pupil/pupils with CSP it is appropriate that they be allowed to read the CSP.

INDIVIDUALISED EDUCATION PLANS (IEPs)
Any pupils receiving all their Mathematics, English or PSD within the Support Base will have an IEP, although the extent of the IEP will vary according to the individual needs of the pupils.

The IEP’s are kept in classes as working documents. 

In agreement with the S.M.T. a pupil’s IEP will also serve as his/her Personal Learning Plan. In addition, the termly reporting embedded in the IEP replaces the need for such pupils to have an annual subject report.
The I.E.P. block dates are as follows:-

S1

October half term– mid-January.

Mid-January – Easter break.

Easter break – change of timetable.

S2-S4

Change of timetable – October half term

October half term – mid-January

Mid-January – Easter break

Easter break – change of timetable

ALTERNATIVE ASSESSMENT ARRANGEMENTS (AAA)
Pupils with significant specific difficulties are identified before they start S1 and indications regarding possible entitlement to AAA will be available in the SfL information sheets for as long as they are on roll. 

However, the evidence to support any eventual application to SQA for AAA in S4 is based very much on the extent to which their difficulties prevent them from demonstrating their true level of attainment – particularly in assessments. Pupils with global difficulties, for instance, may well perform badly in class and in assessments simply because of their low ability. That is their true level of attainment.

The following procedures are in place for gathering evidence to support AAA applications:-

· From the start of S1, it will be assumed that, (with rare exceptions), no pupil has AAA for any formal assessment.

· The teacher notices after, say, 2 or 3 assessments that a pupil is consistently performing substantially below the general level of attainment and understanding which they have shown in class.

· Teacher checks to see if the pupil has a SfL information sheet.

· If the teacher feels that the consistent, substantial under-performance is due to some intrinsic difficulty, (i.e. not due to, for example, lack of effort or prolonged absence), a request is made for appropriate AAA support for the next assessment.

· If the pupil’s performance (with AAA) in that assessment more truly reflects their true level of attainment this is advised to PT SfL on the sheet attached to the one requesting AAA support.

· This test and 2-3 similar tests without AAA are kept in a dept AAA evidence file.

· It is important to note that, outwith the above, we simply do not have the staffing (voluntary or otherwise) to provide AAA in assessments prior to the S3 exams. These exams will be used to gather further evidence for the need for AAA via comparative provision (with and without appropriate AAA).

Refer also to SQA Guidance on  Assessment Arrangements for Candidates with Disabilities and/or Additional Support Needs (September 2004)

REQUISITION

The Curriculum Leader has ultimate responsibility for ordering and checking all requisition items and for management of the requisition budget.

Money is allocated flexibly according to changing needs and priorities, with the Curriculum Leader consulting with Support for Learning staff but having ultimate responsibility for allocations.

A substantial sum of money is set aside for reprographics at the start of the financial year and another sum of money is put into an impressed account for materials for cooking.

Staff wishing additional items during the course of the year should consult with the Curriculum Leader.

	SUPPORTING INDIVIDUAL NEEDS: ASESSMENT AND SUPPORT

Summary of People Involved



	SUPPORT/INVOLVMENT

	STAGE ONE AND STAGE TWO

	Some or all of these people may be involved

Class Teacher

Curriculum Leader

Guidance Teacher 

Support for Learning Teacher

Behaviour Support Teacher

Parents/Carers
Head Teacher and SMT

Any of these people may become involved at Stage 2:

Medical Officer

Speech and Language Therapist

Occupational Therapist

Physiotherapist

Social Worker

SEN Micro-Technology Staff

Language Support Teacher

Hearing Impaired Support Teacher

Teacher of the Visually Impaired

Voluntary Agencies

Educational Psychologist (informally)



	STAGE 3

	At Stage 3, these people are always involved:

+

Educational Psychologist (formally)

	Stage 4

	There are no additional personnel


CONTACT DETAILS FOR SUPPORT AGENCIES

	Agency
	Contact Name
	Address
	e-mail
	Phone Number

	ASFL Act Implementation Officer
	Karen Lindsay-Lees
	SBCHQ, Newtown St Boswells, Melrose TD6 OSA
	Klindsay-les@scotborders.gov.uk
	01835 823000 Ext 5817

	Ed Psych
	Wilma Barrow
	As above
	wbarrow@scotborders.gov.uk
wbarrow@dundee.ac.uk
	01835 824000

	Community Child Health Dept
	Dr L Bryce

Dr J McDonell

Dr A Magerison
	Borders General Hospital, Melrose, TD6 9BS
	Lynn.bryce@borders.scot.nhs.uk
jane.macdonell@borders.scot.nhs.uk
	01896 826676

	Speech & Language Therapy
	Liz Hurst

Sarah Duncan
	Knoll Health Centre, Duns

NHS Borders, Eyemouth Day Hospital, Houndlaw Park, Eyemouth, TD14 5QY
	Liz.hurst@dunshc.borders.scot.nhs.uk

	01361 885014

010890 752602

	Occupational Therapy
	Nancy Anderson (Head)

Ashley Prentice

Ian Reilly
	Knoll; Health Centre, Duns, 
	AshleyP@dunshc.borders.scot.nhs.uk
ireilly@scotborders.gov.uk
	01896 826035

01450 361018]01361 885019

01835 824000 Ext 5804


	Agency
	Contact Name
	Address
	e-mail
	Phone Number

	Public Health Nurse
	Joyce Fowles
	Knoll Health Centre, Duns
	joycefowles@dunshc.borders.scot.nhs.uk
	01361 883373

	Paediatric Physiotherapy
	Linda Matthews
	Eyemouth Day Hospital
	Linda.matthews@eyemouthhhc.borders.scot.nhs.uk
	01890 752602

	SCTCI SaLT

Continence Nurse
	Janet Scott

Louise Brown
	Glasgow

Flat 4, Nurses Home, Dingleton Rd, Melrose
	sctci@sgh.scot.nhr.uk
louise.brown@borders.scot.nhs.uk
	01896 823089

	Teacher of the Visually Impaired
	Vicki Logan
	See H.I.
	vlogan@scotborders.gov.uk
	See H.I.

	Teacher of Hearing Impaired
	Fiona Dove
	Balmoral PS, Balmoral Avenue, Galashiels, TD1  1JJ
	fdove@scotborders.gov.uk
	01896 759603

07770703956

	Aberlour Trust
	Jane Pringle
	Lower Langbrae, Main Street, St Boswells, TD6 OAP
	
	01835 824640

	Social Work
	
	Rose Lane, Kelso
	
	01573 223 501

	Wilton Centre, Hawick
	
	36 Princes Street, Hawick
	
	01450 378644

	Andrew Lang Unit
	Dept of Child & Family Psychiatry
	Viewfield Lane, Selkirk
	sandra.davies@selkirkhc.borders.nhs.uk
	01750 23392


	Agency
	Contact Name
	Address
	e-mail
	Phone Number

	CHAD
	Agnes Scott
	Social Work Children’s Services, 11 Market St, Galashiels, TD1 3AD
	astott@scotborders.gov.uk
JGrigor@scotborders.gsx.uk
	01896 
661880

	HowdenBurn Project
	
	
	
	01835 864577

	Borders College
	Lorna Peggie
	Access to Learning

Melrose Road

Galashiels

TD1 2AF
	lpeggie@borderscollege.ac.uk
	166


SUPPORT FOR LEARNING DEPARTMENT

DISCIPLINE POLICY

This document seeks to set out general guidelines for an effective coherent and consistent discipline policy for the Department.  It is not, nor would it be desirable, that it were prescriptive, and the class teacher’s profession judgement has to be exercised in the application of Department policy.  In any case the Department works within the framework of the school’s Behaviour Management and Discipline Policy.

Within Departmental Policy

‘It is the duty of each member of staff to keep discipline and maintain high standards of behaviour within classes, and  take all necessary, reasonable and legally sanctioned steps to maintain discipline, including when necessary, referral to Principal Teacher or Senior Staff in accordance with ~School Discipline Policy’.

In keeping with this stated policy it is the first priority of each member of the department to ensure that a good learning atmosphere exists for the class as a whole.  To effect this, the use of positive reinforcement of good or desirable behaviour and work is to be encouraged as this is, along with work appropriate to each pupil’s ability, a means of lessening potential undesirable behaviour.  However, where a pupil demonstrates unacceptable behaviour, a negative sanction (reinforcer) may be felt appropriate, not only for the pupil, but as a reinforcement (albeit negative) for others to ensure that unacceptable behaviour does not become contagious.  Sanctions available to the class teacher range from the everyday ones of:-



Non verbal cues



Silences



Disapproving gestures



Verbal reprimand

(In the case of the severe/complex group, a note in homework/school diary may also be used).

To the more serious sanctions of:-



Movement of seat



Logging



Punishment exercise



Detention



Internal department isolation



School isolation



Referral to Principal Teacher – yellow card
(The Principal Teacher can in addition place a pupil on a lunch time school detention.  A letter home to parents may also be used by the Principal Teacher).

Punishment Exercise
a)
To be given on the official exercise form.

b)
To be given on official form and to be signed by parent/carer – Principal 
Teacher to be informed verbally, and completed exercise form to be 
forwarded to Guidance.

Exercise could take the form of copying.  The modified School Code of Conduct or the actual School Code of Conduct are sometimes useful for this.

Detention

 Time Out or Isolation

Time Out is not a form of discipline but is a method of cooling a situation of confrontation (between pupil and pupil or teacher and pupil) which, due to the pupil’s lack of self control, might well exacerbate the seriousness of the situation. It also allows other pupils to be educated without major disruption. It is important that staff follow the proper Time Out procedure
Referral to Principal Teacher

Pupils should be referred to the Principal Teacher via a yellow card when they have failed to respond to the hierarchy of strategies available to the classroom teacher or for any serious matter.

Logging

When a pupil is logged on the official school logging slip a copy of the slip should be placed within the department log book.  This will prevent duplication of work for member of staff.

Log Book

The Department maintains a log of serious incidents on pupils placed in the support base, particularly where injury or possibility of injury is concerned.  Where any actual injury (or near miss) occurs, the appropriate ACC1 and/or ACC2 forms must be completed and passed to the Curriculum Leader.

The Berwickshire High School
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SUPPORT FOR LEARNING DEPARTMENT

Information for Parents of Primary 7 Pupils with Additional Support Needs

TRANSFERRING TO SECONDARY SCHOOL
Scottish Borders Education policy states that each child is entitled to the best provision available to meet his/her needs.

For children with significant additional support needs, the Primary School is likely to hold a transfer review meeting.

The purpose of this meeting is to consider the additional support needs of your child and how these needs would best be met.  The people present at the review will be the parents, the child’s teacher, a representative of the Support for Learning Department of the Berwickshire High School, and any other professionals who may have been working with your child.  The child, too, is also likely to be invited.

If your child attends a Primary School in the Eyemouth High School catchment area, a representative from their Support for Learning Department may also be at the meeting and you may have received a similar information sheet from them.

We hope that the following information about support within the Berwickshire High School will be useful in helping you discuss the best arrangements for your child.   
THE SUPPORT FOR LEARNING DEPARTMENT

The Support for Learning Department in the Berwickshire High School currently has 8 full time teachers including 2 Behaviour Support staff.  In addition there are at present 16 Additional Needs Assistants who work in the Department

The Department currently has 6 classrooms.

At present the department provides a range of support classes and two support bases for pupils with severe and complex difficulties.

SUPPORT FOR FIRST AND SECOND YEAR PUPILS

The school has Support Bases staffed by Support for Learning staff – enhanced provision provided by the Scottish Borders Council for the Berwickshire Area.  Time spent in the Base varies from pupil to pupil.

The Department aims to provide a flexible continuum of support tailored, as far as possible, to the individual needs of pupils with additional support needs.

The Department’s aim is to support and facilitate as much inclusion in mainstream as possible


    SUPPORT FOR THIRD AND FOURTH YEAR PUPILS

At the end of second year, pupils who attend the Support Base are guided towards a suitable choice of courses in S3/S4.  The number of subjects taken varies and some pupils may continue to have support within the Base.

Pupils with significant difficulties in English and/or Maths may be offered a place on the Access 2 courses which the Department offers.  They and others may also be offered places on the social and life skills ASDAN courses.

In S3 and S4 some pupils with learning difficulties may meet the criteria for Alternative Assessment Arrangements which must be agreed by SQA. If approved, these come into effect during the normal diet of Examinations.
Co-ordinated Support Plans
A very few pupils who require significant, ongoing support from outside agencies will have a Co-ordinated Support Plan. Annual reviews are held to plan the pupil’s progress and, in S4/5/6 to plan for his/her future.

The meetings involve the pupil, the parents, education psychologist and representatives from the outside agencies involved.

For pupils with an Individualised Educational Programme (IEP),  copies of these will be sent out in October, January and April for parental comment and approval.

The Department welcomes parental involvement in the support of their children and recognises them as a valuable support and source of information.

If you have any questions or concerns at any time, or would like to visit the department, contact can be made by phoning Mr Howard on 01361 883710.











BERWICKSHIRE HIGH SCHOOL

SUPPORT FOR LEARNING

Teacher: __________________ ANA: __________CLASS: _______

I will try and help all students however please highlight any other students you feel specifically require my support in this class:

______________________________________________________

Please highlight in the boxes below what you would like me to do in this class.  If you have additional comments/requests add them on the reverse of this sheet.

	Additional Needs Assistant Activity
	Always
	Sometimes
	Never

	Ensuring named pupils have the necessary materials at the beginning of the lesson.
	
	
	

	Handing out materials during class time.
	
	
	

	Photocopying during a lesson (including enlarging)
	
	
	

	Giving extra help to pupils in class.  Checking for understanding of instruction and teaching.
	
	
	

	Keeping pupils on task, especially in practical situations.
	
	
	

	Reading and explaining texts to pupils.
	
	
	

	Assisting pupils in the taking of notes.
	
	
	

	Helping pupils to organise work.
	
	
	

	Keeping homework diaries up to date and checking that the homework task understood.
	
	
	

	Acting as a pupil/teacher link.
	
	
	

	Hearing pupils read.
	
	
	

	Being an extra adult when pupils go out of school.
	
	
	

	Work on own with a pupil on a one-to-one basis.
	
	
	

	Work with a small group within the classroom.
	
	
	

	Advising teachers where pupils appear not to be coping with the given work.
	
	
	

	Preparing materials during specifically allocated time for the task.
	
	
	


Signed ___________________ Class Teacher    _____________  ANA

Appendix 1

Policy on Pupils with Class Provision by Departments

1. GUIDING PRINCIPLES

Three guiding principles should determine the provision of a 
relevant curriculum for pupils with Additional Support Needs 
(ASN).  These are:-


a)
the need for the principle of Equal Opportunities to be 


applied so that pupils with ASN should not have their 


educational opportunities within the school curtailed because 

of learning difficulties.

b)
the need for the principle of “breadth and balance” in the 
curriculum to be applied to the whole curriculum offered to 
pupils with ASN as it is for other pupils.  In practice this 
means that pupils should experience all modes of learning 
wherever possible, and where this is in line with meeting 
their needs.

c) the need for careful consideration of individual pupil needs.

2. AIMS

The aims of the curriculum for pupils with ASN are exactly the 
same as the aims of the curriculum for all other pupils.  Only 
the methods of achieving these aims might vary.  Consequently 
the curriculum for pupils with ASN should, as a first option, be 
provided by integration into mainstream classes.


There are a number of pupils whose ASN are of a severe or 
complex nature and for whom integration into mainstream would 
most probably be inappropriate.  Provision in the form of 
separate small classes taught by mainstream departments 
should be regarded as a second option for these pupils.

3. PROCEDURES FOR PUPILS WITH ASN

In S1 and S2 it is accepted that it is in the interests of most 
pupils with ASN to be taught in mainstream classes, by subject 
specialists.  Thus all subjects should be provided in an 
integrated setting to all pupils with ASN with the exception of 
those with severe/complex needs.


However, some pupil’s ASN will be such that small group support 
should be provided in a small group setting in the Support Base.  
Such a decision will be based on information gathered from: 
Primary/Secondary Liaison visits, P7/S1 transfer meetings, 
advice from Educational Psychologist or other outside agencies, 
assessments and discussion with subject teachers, parents and 
pupils.


Thus by integration into mainstream classes with, where 
appropriate additional provision from the support base, pupils 
with ASN will have breadth and balance maintained in their 
curriculum S1 – S2.


In S3 and S4 integration of pupils with SEN into Standard 
Grade courses has long been accepted by departments.  Pupils 
with SEN will opt for courses on the basis of recommendations 
by departments just as any other S2 pupil does.  ASN pupils 
have access to English and Maths and ASDAN courses may be 
provided for pupils for whom this is appropriate.

4. PROVISION OF SEPARATE CLASSES BY “MAINSTREAM” DEPARTMENTS


For pupils with more severe/complex special educational needs 
it is accepted that it is in the interests of these pupils that 
they are taught much of their curriculum in the Support Base.


As a result Mathematics, Communications, Social (Life) Skills, 
Social Subjects and Religious Education will be provided within 
the Support Base.  However, the following modes and subjects 
will provide special courses for them, taught by subject 
specialist staff, in specialist accommodation.


Creative and Aesthetic Mode
(Art, Music, PE)


Scientific Mode



(Science)


Technological Mode


(Information Technology and 






Home Economics, Design 







Technology & Higher Still)


The courses devised should take account of the 5-14 
programmes.  However the courses should also take account of 
the Support for Learning Department’s aim of preparing pupils 
for independence.  Departments should consult Support for 
Learning staff concerning this aim.


5. RESOURCES AND TIMETABLING
i) Staffing


Seven Mainstream departments will include in their annual 

returns to the timetabler a request for periods to be 


timetabled for pupils with severe/complex difficulties 

for whom integration would be inappropriate.  These 


classes will be timetabled with appropriate 



accommodation and specialist teachers.  The departments 

concerned are shown in Para 4 above.



The Curriculum Leader of Support for Learning will give a 

high priority to the support of pupils with severe and 


complex needs by an Additional Needs Assistant 


whenever extra support is necessary.

ii) Accommodation and Equipment


It is important that when the severe/complex class are 

taught by mainstream departments they are taught 


within specialist rooms and given access to appropriate 

facilities.



As far as equipment is concerned, mainstream 



departments should note that if they need equipment for 

use with the severe/complex class which would not 


otherwise be needed, a bid for this should be made in the 

first instance to the Rector.  An explanation of the bid 

should of course e given.  It should be noted that the 


school may also be able to seek Regional help with some 

equipment.

iii) “Consultation Time”


Time is needed particularly at the stage when new 


courses are being written or evaluated by both subject 

specialists and Support for Learning teachers.

Appendix 2    Behaviour Support in Berwickshire High School 

Promoting positive behaviour in all pupils has a high priority at Berwickshire High School because it ensures that effective learning can take place.  It is one of the elements which contributes to the school’s ethos.  Positive behaviour is a curricular end in itself so that pupils learn respect for and tolerance of others, and are thus better prepared for adult life.  Behaviour Support staff endeavour to use an approach which encourages pupils to face up to the consequences of bad behaviour.  For pupils who experience social or emotional or behavioural difficulties additional support may be required. 

Within the context of the whole school policy for promoting positive behaviour the Behaviour Support team provides additional support for individual identified pupils under the direction of the Support Liaison Group.

Support Liaison Group

(taken from “Promoting Positive Behaviour and Good Attendance in Secondary Schools”, Scottish Borders Council 1997) 

The SLG is the appropriate forum for managing the school’s involvement in the staged procedures for joint planning for the education and care of children and young people with SEBD.  It deals with pupils experiencing a wide range of SEBD, ranging from disruptive behaviour to concerns about withdrawn behaviour, non-attendance and physical well-being.

The principal aims of the SLG are: 

· to co-ordinate approaches to the development of individual programmes for such pupils which promote self-esteem, social skills and an increased sense of responsibility which in turn promote improved behaviour and successful learning 

· to make a major contribution to the development of whole school strategies for promoting positive behaviour and good attendance

Role of Behaviour Support Staff 

Support for Learning teachers with responsibility for Behaviour Support work through the SLG and in close collaboration with Guidance staff.

The role of Behaviour Support staff within the SLG (taken from “Promoting Positive Behaviour and Good Attendance in Secondary Schools”, Scottish Borders Council 1997) is to: 

· Co-ordinate and collate assessment of needs on the instructions of the SLG for presentation to the SLG 

· Make a major contribution to producing and operating individual education programme plans for pupils referred to the SLG which set out clear targets and support strategies together with systems of rewards and sanctions 

· Undertake the role of key worker for pupils operating such programmes, monitoring and reviewing as necessary to link with guidance staff and Head of House 

· Develop the range of support offered to pupils including intensive support for individuals or small groups

· Undertake additional provision and joint work with Wilton staff and other professionals 

· Advise class teachers and other staff on appropriate strategies in relation to SEBD

· Liaise with parents (in consultation with Guidance staff) 

· Co-operate, monitor and evaluate the timeout facility

Operation of the School Liaison Group 

The weekly SLG consists of Rector, Head of Guidance, Curriculum Leader Support for Learning, Behaviour Support staff, Wilton Link Worker and Educational Psychologist, Social Worker, Local Integration Police Officer and members of the Guidance team on an ad-hoc basis

The format of weekly meetings: 

· Review caseload, plan and agree next steps for each pupil and share relevant information

· Consider new referrals

· Discuss any whole school issues, including policy and practice

School Liaison Group Procedure

Pupils may be referred to the SLG for a variety of reasons, for example non-attendance, medical problems, family circumstances as well as emotional and behavioural difficulties.  Different strategies will be appropriate for different pupils.  The decision to refer a pupil to the SLG will normally be made by the Guidance teacher through the house system, except in exceptional circumstances when the Rector may refer or a pupil covered by number 3 below.  Referral is made usually because existing support strategies have not succeeded in meeting the needs of that pupil.


Criteria for referral

1) Pupils who have been identified as experiencing social, emotional and behavioural difficulties

2) Pupils whose behaviour does not allow effective learning to take place and who do not respond to normal school discipline.  It is anticipated that this will apply to only a small number of pupils

3) Pupils who come to BHS from a primary school or another secondary school with a history of behavioural difficulties

4) Pupils returning to school after exclusion

5) Pupils who have returned from residential schools

How a class teacher may access support for pupils causing concern 

In the first instance the class teacher should refer their concerns to the Curriculum Leader Support for Learning.

Pupils may cause concern for a variety of reasons, for example non-attendance, medical problems, family circumstances as well as emotional and behavioural difficulties.  Behavioural difficulties include the whole spectrum of difficulties, from quiet, withdrawn behaviour to defiance and aggression.

There are three main routes to access additional support, depending on the area of concern.  The concerns may be dealt with through the Guidance system, through the discipline system or through the Timeout facility.

The Time out Facility 

The Time Out facility is located in the school foyer.  SMT, guidance or Behaviour Support staff man it every period.  The function of the room is to provide support for both pupils and staff.  The room is used for a variety of reasons, for example: 

1) Pupil who are upset or distressed and need some “time out” support, can access the room and have someone to talk to

2) Pupils causing serious discipline problems in the classroom may be sent to time out by the Principal Teacher of that subject.  In the time out room they can talk through what has happened, are asked to reflect on the consequences of their behaviour and hopefully learn strategies to prevent them from being sent in the future

3) The room may be used as a “middle ground” for pupils who are between school and exclusion

The Time Out facility has been set up as a support and is not a sanction 

The procedures for Time Out allow clear communication between pupils, teachers, parents, Guidance and Behaviour Support staff.  Pupils are normally out of the subject for up to a week (work being sent to them in time out by their teacher).  At the request of the class teacher a mediated return to class can be facilitated by Behaviour Support staff. 

INTEREST  LEVEL





Is the material likely to have an appeal for the intended readers?





METHODOLOGY





Is advice given on the organisation of the material?  Are there assignments (group or individual) within the range of all pupils including pupils with additional support needs?





ACCESSIBILITY





Will the surface features of the material – layout, print size, illustrations, organisation of text – help the reader?  Are vocabulary and syntax at the appropriate level?  Will the reader cope with the number of ideas expressed?











CURRICULUM





MATERIAL





OR 





TEXT BOOK





STRUCTURE





Is the material in the form of a sequenced, differentiated course or is it a resource collection?





READABILITY





Is reliable information available on the reading level of the material?





AIM





Are the author’s intended purpose and audience stated





ASSESSMENT





Does the material include a scheme of assessment?  If so, how appropriate is it?





CONTENT RELEVANCE





Does the content of the material serve the syllabus by dealing with the appropriate skills and concepts at a suitable pace?





Pupil referral made by Guidance





School Liaison Group





Collate information





Plan appropriate intervention





Delegate tasks





Monitor via Key Person





Review and amend strategies 


as appropriate





End intervention when targets 


are met








